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ABSTRACT 

Social-emotional competence (SEC) is considered a 
measure of an individual's total effectiveness in dealing with the 
environment. To verify empirically whether SEC depends on the 
intelligence and social maturity ol young children, a study of 40 
preschool children was undertaken in India. A standardized 
intelligence test was administered to the children; to assess SEC and 
social maturity, children were observed in school and during home 
activities. Based on test and observation results, children were 
categorized into groups of high and low intelligence and into groups 
of high and low social maturity. Scores for the groups were compared 
with respect to four aspects of SEC: (1) self-confidence; (2) 
autonomy-dependence; (3) quality of social interactions; and (4) 
coping techniques. Data indicated that children categorized in the 
high intelligence group scored significantly higher than children in 
the low intelligence group on all four aspects of SEC. Similarly, 
children categorized as high in social maturity scored significantly 
better than children categorized as low in social maturity on the 
four aspects of SEC. From these findings it was concluded that a 
child*s level of intelligence and maturity contributes significantly 
to social and emotional competency. (BCY) 
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Competence Is the ability to rw, 

uiiity to do well what Is attetnpieU 

:::r'^" ^^^^^ j • 

with the environment (White ,971, Zlgler ,972) „ , 
and mutually satisfy, „ , '° Productive 

ly satisfying interactions het.een a child „i, 
,P-rs an. slgnUlcant adults (0.„aU.y ,977) „/ 
skUle and nbllln„ "osldcs other 

part o, -entlal 

- -"P--t and e»ectlve functions ,«esslcK. ,97. 
White 1960) T),o . ly^'i, 
80). ,he study of soclal-emotlon.l co..potenco of 
young children is very Important in the 

, t^wi tant in the sense that It 

t«.e rounaatlonof their achievements, ahiiiu 

Social-emotional ^l^Hltlos and poraonallty. 

emotional competence builds the spif 
n«i f . self-concept and 

aelf-esteem of a child. Baumrlnd (,977, ohserved hat , 
-t.onal competence largely depends o„ J „ T""" 

Of the child Tho . . Roclnl ci, v I r(,„,„o„ , 

- Of °: ^"^ 

c-Pete„cy cannot he -lal-emoUonal 
VuL — d. Ihough. „ „„„„^„ 

^ ^uQsen and Santrork ( ia7o\ 
"•ay be different f -<^' » ■ -e„,„u ona 1 co,.p,.(en,. 

intelligence ye. ,t m.aht 
depend upon the Intellectual level 01 the c Ud 

--1. onhU environment. -Ih refo : ' '" ' 

fat soclal-emot. . " nilght he expected 

Olal-emotlonal competence and Intel! l„ 

related. ' " Id 1 1 gonco are closely 

"part from this social maturltv , 

■■ — - ::::::::.:;;:„„ 
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social -OHIO Uonttl coinpoLonco of tho clilltl. Social iiui (. u i- 1 I. y 
la a progroHHivo f.aimt'iLy of a clilld for looltlnp alleM- 
himself and participating in the activities wliich leads 
towards independence (Doll 1965). The progressive social 
maturation makes the child independent. The ability or 
the sliill of a child to be independent contrlbutps in tlie 
development of social-emotional competence. Tlie purpose 
of the present study was to verify empirically wluHlior 
soclal-emotionnl coiiipotenco depends on Intel Hgcnro and 
social maturity of the young children. 

Uo thod 

Sample 

Data were collected from 40 young children attending 
tlie- Laboratory Nursery School of Child Development Department, 
Punjab Agricultural University, l.udhinna. Avoragc ago of 
pre-schoolers was 3years, 2 months. 

Instruments 

The following instruments wore used to colrlrt 
the relevant data j 

1. SoRuIno |.„nri llcmrd (Artlnir, 1017) icmiI wmm 
used to measure the Intel ligeitce of rhildron, 

2. Vineland Social Maturity Scale (Doll,19Gr>) 
was used to measure the social maturity of 
children. 
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3. Santa Marhara Social -Emotional Coiiipo I onrc 
S(mH<» (IU'ikIi- I rk in7r>) WUH um«m| t <» iiiimi nii i(> 
social "Ctiiotlonal competence. 

Dato Colloctlon 

First Seguine Form Board Test of intelligence was 
administered to children individually. Data on social- 
emotional coinpoLonco and Rocial maturity of cliildrrMi wcro 
colloctod by tlio autlior by obaervlnn tl»n l)ohavlour of cii 1 Id icii 
wiien tliey were participating in various activities in 
scljool and at homo. Mothers of children were also aslted 
to explain the behaviour of children wherever the need 
arlsed. 



Uosuita and UiscuBalon 



The data were analysed wi tii tl>o help ejf (-tf-Ri. 
I'-lrst, on the basis of their performance on the SoRulno 
I'orm Board Tost of intelligence children wore cntpgorinod 
Into two groups, high Intelligent group (HIG) and low Intel 11 
gent group (LIG) using median as the mt off point, Thun 
formed high Intelligent and low Intelligent groups were 
compared on different aspects comprising soc 1 a I -cnot i ona J 
competence. The results are reported in Table 1. Similarly 
median value on social maturity sralo was usr.l („ .i.vid.. 
the children Into high social maturity (ilSMG) and low social 
maturity (LSMG) groups. These results are prosoutod in 
Table 2. 
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IL 1h obvlt>iin from the t-ratloR In Tnhlc I Ihnl 
IIJU & 1,10 or proachool children dlfferod h1 gn I 1 1 can 1. 1 y 
in self-confidence (t = 2.698, p <0.05), autonomy-dependence 
(t = 2.161, p <0.05), social competence (t = 4.112, p <0.05), 
and coping techniques (t =. 3.425, p <0.05) rr well as 
on the total score of social emotional competence scale 
(t -3.679, p <0.05). 

Similarly children having high social maturity 
obtained slgnlf Icnnlly different scoroH (Table 2) Ihnn 
those having low social maturity on self confidence 
(t = 4.480, p <0.05), autonomy and dependence (t = 2.471, 
p <0.05), soclai competence (t = 3.629, p <0.05), coping 
techniques (t = 3.77, p <0.05) and on tov.iil bcoip «f roo I n I - 
emotional competence scale (t = 6.294, p <o.05). 

Uesulta In Table 1 reveal that 111(5 RropfMl m(»ro 
(M = 10.00) than LIG (M = 8.30) on self confidence. Thus 
the development of self confidence, child revealed in dealing 
wlt,h school strictness or interactions depended on their 
level of intelligence. It Is well known that Intel IlRonco 
is one of the important cognitive variables which helps 
understand and evaluate the environment , inc. MlunvrMl m.ue 
autonomy (M = 11. .10) as compared to Mu (M rr \n.2r,). In 
fact HIG children were more effective like in maklnR decisions 
themselves and didn't associate themselves only with one 
person in the nursery school. High lovel „i IntclllRenee 
also helped children in dealing with the social sltnallonK 
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(M » 11.42). LIU c hi I (iron scored Iohr (M = 9. no) on HH s 
aspect of competency. More Intelligent children roiild shnrc 
teacher and other thhigs with follow children. Thoy coiild 
show concern for others and were willing to bargain to 
attain goals. Further, good coping techniques wore being 
used by high intelligent (M = 10.25) children than those 
of low Intelligent (M = 7.15). While cxprosslng pinotlons 
they had full control on their emotions and knew how and 
where to express their emotions. Mentally alert children 
had maintained friendship with other children In llio class , 
could express anger in an approved way and didn't damage 
any property. Thus Intelligence helped children In don 1 I m« 
with their environment effectively through copluR lerhnlques. 

In overall even on total score of social-emotional 
competence test, children of high intelligence got higher 
score (M = 43.75) than those of less intellieence (M = 34.95). 
From the findings of this research It Is ohvlon« iluH sc.rlnl 
emotional competence of a child depends on his 1 n I e I l l gence . 
High intelligence brings se 1 f -con f 1 donee , autonomy, soc I n 1 
competence and better coping techniques. 

Comparison on different aspects of social emotional 
competence of socially more mature group (SMMO) of rhlldrcn 
and less mature group (SLMG) are shown In Table 2. 

Table 2 

Socially moro muMirod children rovonlod mmo moM . I i .lonro 
(M = 10.5) than loss maturers (M r- R . no ) . Soc I n M .\ (nsi 



ERIC 



7 



7 



maturers got more score on autonomy-dopendonco (llmcn.slon 
(M = 11 ,50) of social emotional competence scale. Whereas 
slow maturers were dlRplaylng less autonomy (M - 10.20), 
they were, rather dependent on mother and other adultt?. They 
use to cling only to one person most of the tImoR. Mature 
children were good In their social interactions (M = 11.30) 
with peers, parents, teachers and othcM* nduH.H than irsH 
mature ones (M = 9.30). They also t:sed better coping techniques 
(M = 10.55) than socially less mature children (M rr 7.85). 
The two groups of SMMG (M = 43.75) and SLMG (M = 3^1.95) 
children differed significantly from ono anoth(»r oti total 
social-emotional competenc . The results of tlio present 
study showed that social maturity contributes siRul f icnntly 
in the development of self -conf idence, autonomy, sorlal 
interact ionfl and coping tochniquos. ThuH Moc^Inl imittiiny 
in self help, self-direction, locomotion, occupnUon, 
communication etc. helps children mastering their world. 
The skills gained in these activities develop Ror fnl- 
competence in young pre-school children. Social mriiurlty 
does help developing the sl^ills required for social 
emotional r.ompnlotirn nt nvrry rIorc^ c>r ih» vf* 1 npincMM . lit 
a way social-emotional competence and social inaturlty .sooms 
to bo associated or I n torUopondCMit . 

To conclude , findings of the present study supported 
the hypothesis to start with that chlld'H \vvr\ oi I n I 1 I I rcncM- 
and maturity of self contributes In I ho dove I citunrMi I cf 
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his Boclal-einot lonal competence. No one Is dcMiylng tlu? 
fact that external environment, which Is not In the hands 
of small child, doos play an important rolo in 1 ho develop- 
ment of his competencies but his own efforts and capabilities 
also play a major role. Thus child is active by nature 
and not passive. 
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Table 1. Coraparlson ot Different Aspects of Socla 1 -limol Ion-, 1 

Sr. Soclal-Emotioiml Group 
No. Compotenco Variable 



M 



1. Self-confidence 



niG 
UIG 



S.I). 



N 



» -I M I l(t 



10.00 2.051 20 

8.30 1.838 20. 2.Gf)R + 



2. Autonomy and 
Dependence 



IIIG 
HG 



1 1 .40 
10.25 



0.9-10 
2. 1 14 



20 
20 



ii. 1G 1* 



3. Social coiiipokonco 



IIIG 
LIG 



11.42 
9.50 



0.882 
1 .820 



20 
20 



'1 . II 2 ♦ 



4. Coping Techniques 



J';« 10.25 2.653 20 

l^IG 7.15 2.924 20 3-'»25t 



5. Total score 



[110 43.25 4.278 po 

lAQ 30.85 6.523 20 3.5n»* 



Significant at 0.05 level. 

HIG = High Intelligent Group 
LIG o Low Intelligent Group 
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Table 2. Comparison of Social-Emotional Compotoncy of Sornilv 
More Matured and Loaa Matured Pro-Lho<,7(:h[i;ir;:n ^ 



Sr. Social Emotional 
No. Compotonco Variable 



I. «oir-c'onndonco 



Group M 



SMM(i 
SLMG 



10. til) 
8.00 



S.D. 



I . fH'A 
1.7 16 



N 



20 



t-rnth) 



'\ . J 80* 



2. Autonomy and 
Dependence 



SMMG 
SLMG 



1 1 . 50 
10.20 



0.945 
2.092 



20 
20 



2.471* 



3. Social competence 



SMMG 11.30 
SLMG 9.30 



1 . 03 1 
2. I7B 



20 
20 



4. Coping ToijIinlquoH 



SMMO 
SLMU 



10. 5 n 
7.85 



I . (I0!i 
2.080 



9.n 
20 



3. 770+ 



5. Total 



score 



SMMG 
SLMG 



43. 75 
34.95 



3. 725 
5.642 



20 
20 



6.294+ 



Significant at 0.05 level. 

SMMG = Socially More Matured Group 
oLMG = Socially Less Matured Group 
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